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TEACHING ACADEMIC WRITING TO STUDENTS
OF NON-LANGUAGE INSTITUTIONS OF HIGHER EDUCATION
AS AN INDEPENDENT TYPE OF LANGUAGE ACTIVITY

The study of a foreign language in institutions of higher education is an integral part of a comprehensive training
program for modern specialists. Fluency in a foreign language means perfect mastery of the four common types
of speech activity: listening, speaking, reading and writing. The article highlights the problems of teaching written
language to students of non-language institutions of higher education in the process of learning a foreign language.
The relevance of the article is due to the growing role of written language in the processes of communication and
information exchange, which constitute a person’s communicative system and are the individual needs of every
person. Therefore, the formation of a culture of writing is one of the main tasks that contribute to the activation of
general and communicative competencies in various situations that arise in different spheres of social life. The
article distinguishes between the concepts of writing and written language, defines these concepts, and identifies
the role and place of written language in the structure of foreign language teaching in non-language educational
institutions. The role of writing and written language at different stages of learning a foreign language is determined.
Such types of writing as writing for training, writing for communication, reasoned writing are considered. Writing for
communication is developed through writing for training, which, in turn, is based on the technique of writing and on
the developed graphic and spelling skills. The main purpose of teaching writing for communication is to develop
the ability to create different types of written statements for educational, professional and social activities. The
article substantiates the need to teach critical thinking to develop the skills of reasoned writing. The definition of
the concept of reasoned writing is given. Attention is drawn to the use of secondary texts in the teaching of writing
in a foreign language. The definition of the concept of the secondary text is given and it is offered to consider the
translation into the native language that is used in training as the secondary text. It is argued that translation from a
foreign language into a native language and from a native language into a foreign language is an effective means
of establishing cross-language correspondences, which clearly demonstrates differences in the ways of seeing and
describing reality in different languages. The article identifies prospects for further research in the field of teaching
higher education students writing in a foreign language.
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training translation, communicative competence.

Formulation of the problem. Writing is one of the
four types of language activity that forms a person’s
communicative system and ensures his or her social
and cultural existence. Writing is considered the
most difficult type of language activity for both native
speakers and those who study it, because the author
of a written text has to deal with such components of
writing as content, organization of the text, purpose of
writing, recipient or audience, vocabulary, grammar,
spelling, punctuation. Learners need to set an objective
for their writing, plan it carefully, think over its layout
and logical structure, and revise it. In the process of
writing they have to use cognitive skills; they have to
analyze their sources and then synthesize them in a
compact piece of writing. Therefore, knowing how to
write in a foreign language is a valuable asset in foreign
language communication. As K. Walsh puts it “Writing
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is important because it's used extensively in higher
education and in the workplace. If students don’t know
how to express themselves in writing, they won'’t be
able to communicate well with professors, employers,
peers, or just about anyone else. Much of professional
communication is done in writing: proposals, memos,
reports, applications, preliminary interviews, e-mails,
and more are part of the daily life of a college student
or successful graduate”. [1, p. 1] Writing is considered
particularly difficult for foreign language students, as
they are believed to have to create a finished product by
mastering all the above elements of the new language.

Proficiency in written form of a language allows
a person to really use the knowledge of a foreign
language, being outside the language environment,
and communicating with native speakers through
modern means of communication: internet, e-mail,
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texting, etc. The ability to write personal and official
letters, the need to fill out questionnaires and forms
of documents motivate students to actively master
written communication in the language they study.
That is why the task of teaching writing in a non-
language institution of higher education is to teach
students to write various texts on relevant topics,
arguing their point of view in a foreign language.

The purpose of this article is to determine the
place and role of written speech in the system of
foreign language teaching and to substantiate its
significance in the educational process.

The overview of recent studies and publications.
Writing and written language were previously considered
in the methodology of teaching foreign languages as a
means of learning. In psychological and psycholinguistic
aspects, the problem of teaching written language has
been considered by many well-known scholars. Among
them V. Artemoyv, L. Vygotsky, N. Zhinkin, |. Zimniaya,
A. Leontyev, A. Luriya, and others. Over the past two
decades, domestic language education has been
replenished with a sufficient number of works devoted
to teaching students reasoned written language
in a foreign language (M. Altukhova, |. Antonova,
E. Baranova, A. Gavrilova, A. Gorbunov, N. Guzhova,
S. Musulbes, etc.).

However, the place of foreign written language in
the educational process is not particularly significant,
and textbooks do not provide for its gradual
development. Therefore, improving the methodology
of teaching written language in higher education is a
matter of time.

The outline of main material. The modern
foreign language training program determines the
place and role of writing in the structure of foreign
language teaching and includes it in the main goals
of written language teaching. The role of writing
and written language varies at different stages of
learning. At the first stage, the aim of mastering the
technique of writing is realized. At the second stage,
the main thing is to learn spelling, which is due to the
accumulation of new language material. At the same
time, written language is being developed as a way
to promote the formation of oral skills and abilities.
At the senior stage, previously acquired written skills
are improved along with the improvement of oral
skills. Work on the spelling of new language material
is also under way.

In the linguistic literature, a distinction is made
between writing and written language. Writing is
understood as a graphic system, as one of the forms
of expression, a means that allows to represent the
language with the help of signs and to fix its works for
preservation in time and for transmission at a distance.
In this case, written messages are considered as a
product of language activities in writing. They are
the object of learning to practice writing. Writing is
composing words from letters, and written language is

composing written messages from words and phrases.
Thus, the basis of writing is the mastery of graphics
and spelling. Written language is based on the ability to
express thoughts using a graphic code. Writing should
be considered both as a means of learning a foreign
language and as a goal. When learning vocabulary,
grammar, phonetics, it is impossible to do without
writing words, structures, rules, etc. When developing
listening skills, writing is used to record key information,
prepare for the perception of new information. Written
independent and control works are widely used while
mastering vocabulary and grammar. Writing is also
used as a means of control. It allows the teacher to
check knowledge of vocabulary and grammar; to
check how well the lexical and grammatical skills have
been formed. [2, p. 2]

When we speak about writing as an independent
activity, we mean written language. In the methodology of
teaching a foreign language there exist such concepts as
“writing for training” and “writing for communication”. By
writing for training we mean the performance of language
and speech training exercises in writing [3, p. 110]. These
types of exercises are aimed at mastering lexical and
grammatical skills and language skills. Writing for training
promotes the formation of spelling and punctuation
skills, improves knowledge of grammar and colloquial
formulas, expands the active vocabulary and is the basis
of communicative written language.

Writing for communication is “an expressive type
of language activity aimed at generating a language
message in writing” [3, p. 111]. The development of
writing for communication takes place with the help of
writing for training, which is based on the technique
of writing, as well as on the formed graphic and
spelling skills. The main purpose of teaching this type
of writing is to improve the skills to create different
types of written communications for educational,
professional and social activities.

T. Hedge identifies the following main types
of expressive written language, depending on its
purpose and scope of operation:

— academic writing — written language that is
used for academic purposes, such as recordings and
notes, surveys and reviews, essays, etc.;

— professional/business  writing —  written
language used for professional purposes, such as
business letters, advertisements/public notices,
business notes (memos), articles, etc.;

— social writing — written language used to
support the communication of social significance,
such as personal notes, private letters, e-mails, etc.;

— personal writing — written language used to
support communication for personal purposes, such
as addresses, recipes, etc .;

— creative writing — written language that is used
for expressive written communication and expression
of feelings and emotions of the author, such as
poems, stories, etc. [4, p. 112-113].
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The purpose of teaching writing in this case is
to teach students to write the same texts that any
educated person can write in his/her native language.

These can be: filling out questionnaires; writing
various letters and answers to them, including
both official and personal; writing of resumes,
autobiographies; writing various applications (for
employment, for enrolment in studies); writing
reviews, summaries and abstracts; writing reports,
papers, essays, greeting cards, notes and lecture
recordings, etc. In such texts special attention is paid
to the content and structural organization. Obviously,
learning to write some of these types of texts, such as
different types of letters, notes, descriptions making
use of concrete examples, begins at an early stage
and goes towards broadening of the range of topics,
increasing the volume, development of the necessary
skills by the end of training, including training in
institutions of higher education.

Actual skills of writing some other types of
texts, such as papers/essays, reports, abstract,
annotations, thesis, are taught only at the advanced
level of training because of their greater complexity
and specificity. Training them may become the goal of
learning not before the students accumulate sufficient
language experience; form the linguistic component
of communicative competence. Only then the work
should be aimed at further development of pragmatic
and sociolinguistic components.

It is recommended to work on these types
of texts at the stage of subject-oriented training
within the planned specialty and in the context of
future professional activity, thus contributing to the
development of foreign language professionally
oriented communicative competence.

Therefore, written language is not just a language
transformed into graphic symbols, but also an
independent process with its own grammar rules and
construction of written text, the result of which interest
the speaker. Within the communicative approach
written language is perceived as a social action.

Training in the writing of these and some other
types of documents is included in the training program
for students of the specialty «International Business»
of Kharkov University of Economics. Students
learn to write various kinds of letters (applying for
a job, offering a service, confirming an agreement,
complaining about poor service or product, giving
advice, suggesting a solution, expressing an opinion),
reports (external — for clients, partners, suppliers;
internal — for senior managers and for colleagues),
essays (about pros and cons of a job, opinion
essays), reviews and descriptions (about an event,
about a visit, a description of a place or a building).

While teaching the students to write these
documents we follow the product approach to writing.
This approach usually involves the presentation
of a model text, which is discussed and analyzed.
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According to this model text learners construct
a similar or a parallel text. This might seem a
mechanical task; however, learners can discover the
structure of the given discourse, its linguistic features
and how its ideas are organized. [5]

First of all, students get acquainted with the purpose
of the document. They then examine its structure by
comparing it to a sample document. After that, they get
acquainted with a list of useful expressions that are most
often used in documents of this type, as well as a list of
linking words that help structure thoughts (first, second,
furthermore, in addition), emphasize contrast (on the
other hand, however), to lead to findings and conclusion
(to sum up, in conclusion). After that students perform
tasks, the purpose of which is to prepare them to write
their own document on a topic set by the teacher. Such
tasks can be: underline the correct linking word/phrase;
expand the notes into full paragraphs; match the given
arguments to the reasons; match the given problems to
the suggestions; fill in the given linking words; replace
the informal expressions in the text/table with the formal
ones, etc. The skills acquired in this way are then used
to write their own text on a given topic.

The ability to write business documents is
inseparable from the ability to present one’s thoughts
clearly, concisely and in reasond manner. That is
why we consider it necessary to pay more attention
to teaching reasoned writing.

Reasoned writing is a written judgment, which is a
type of creative work that promotes the improvement
of students’ logical and critical thinking, the ability to
prove truthfulness and accuracy of their own judgment
or to refute the opponent's point of view. In this
judgment, the writer sets himself the task of influencing
the reader, convincingly proving his/her point of view.
When teaching writing to students in foreign language
lessons, the teacher forms their critical thinking. In this
case, teaching writing is seen as a mental process that
includes elements of critical thinking.

Bringing critical thinking into the process of teaching
a foreign language helps students to improve their
mental ability, expand communication skills, develop
written competence and increase motivation.

The use of critical thinking skills in written
language means studying different points of view,
assessing one’s own position and ability to present
one’s conclusions in a clear and reasoned form, the
ability to convince other readers.

Critical writing does not mean disclosing the topic
in a negative way. The author should be familiar with
issues related to the topic of the essay, confident that
he/she uses all sides of reasoning, should be able
to see different approaches to the same problem.
[6, p. 43].

Reasoned written expression is a product of
mental activity, which is a complete text that includes
conceptual and emotional elements and built
according to the norms of written language and the
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laws of logic, which treats a problem from different
positions to convince the opponent of the correctness
of the author’s thoughts. Reasoned writing is not
taught at the primary level of learning, at the secondary
level it plays just a minor role and acts more as a
means rather than as a goal of learning. And only at
the senior level of training reasoned writing becomes
one of the leading activities. [7, p. 42-45]

Today, it is secondary texts that attract special
interest in foreign language teaching methods. They
are texts that are created on the basis of some other
primary or original text. It is considered that to some
extent this interest was provoked by linguistics, which
in recent decades has been actively engaged in the
study of secondary texts and has already identified
some structural peculiarities of such texts and their
functioning. [8, p. 37] It should be noted here that the
translation into the native language used in teaching,
no matter how it was treated in different periods
of development of the methodology, can also be
considered as a secondary text.

Itis no coincidence that we mention here the written
educational translation, to which many specialists on
the methodology of teaching and practicing teachers
have a negative attitude. Of course, one should listen
and read a lot in a foreign language. This accelerates
the transition to the direct perception of the content
of what is read or heard without any mediation of
the native language. Listening, writing and reading
should develop interrelated as the mechanism of
recoding develops. And so does the translation
from the native and into the native language, if we
consider it as an additional type of speech activity.
Translation is a means of establishing cross-
language correspondences, which optimizes the
formation of the recoding skill. Moreover, translation
into the native language is a powerful means of
demonstrating differences in the ways of seeing and
describing reality in different languages.

Thus, in conclusion, we can say that the role
and place of writing and written language in foreign
language teaching are determined by specific targets
of learning. Learning to write involves mastering
graphics, spelling, word formation, punctuation, a set
of language intentions to express ideas in a coherent
form. Therefore, teaching foreign writing should be
comprehensive, taking into account the spelling,
lexical, grammatical and stylistic norms of a foreign
language; developing general and communicative
(linguistic, socio-cultural, pragmatic) competencies.

Learning writing is realized in the process of
mastering a set of relevant knowledge, language and
communication skills that are necessary to create a
written text that serves as a means of communication,
both in the professional sphere and in everyday life.

The main purpose of teaching foreign productive
writing is to form linguistic, communicative and
social competence. Linguistic competence includes

knowledge of the language and the rules ofits functioning
in the process of communication. Communicative
competence in the field of foreign written communication
involves the ability to perceive and generate foreign
written statements in accordance with the conditions of
communication. The formation of this competence aims
to develop the ability to create such types of written
statements (texts) that may be needed by a person in
professional activities, as well as for personal purposes.
Linguistic and social competence includes knowledge
of the main features of socio-cultural development of the
target-language country, and the ability to communicate
in writing. Knowledge of a foreign written language is
one of the means to increase the competitiveness of a
specialist in the labor market. That is why an important
task is to enhance the communicative function of writing
as a type of language activity and to ensure that the
objectives of teaching writing comply with modern
requirements.

We believe that it would be appropriate to focus
further research in this area on the development
of such methods of teaching foreign writing that
would contribute to the development of writing as an
independent type of language activity and would be
sufficient for the development of its complex levels.
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NazapeHko T. B. HaB4yaHHA akageMi4YHOro nNucbma CTyAEHTIB HEMOBHMX 3aknafiB BULLOI OCBITU
fIK CAaMOCTINHOTro BUAY MOBHOI AisiNIbHOCTI

BueyeHHs1 iHO3eMHOI Mo8U 8 3aknadax euuoi 0ceimu € Hegi0’€MHOK YacmUHOK KOMITIIEKCHOI ripozpamu
nid2omoekKu cy4YacHozo crieujanicma. BinbHe 805r100iHHS iHO3EMHOIO MOBOIK O3Hayae OOCKOHarle 3aCB80€HHS
3az2anbHOoNPUUHAMUX 4omupbox 8udie MOBIEHHEBOT DirIbHOCMI: CllyXaHHS, 2080PIHHS, YUMaHHS | nucbma.
Y cmammi eucsimmotomscsi npobriemMu Hag4aHHS NMUCEeMHOI Mosu cmydeHmige HeMOB8HUX 3aknadie euuwjor
oceimu y rnpouyeci 8UBYEHHST IHO3eMHOI Mo8U. AKmyarbHiCmMb cmammi 3yMO8M0EMbCS 3PpOCMaHHSAM pPorii
MUCEeMHO20 MOBJIEHHS y npouecax CriifikyeaHHs1 ma obMiHy iHgbopmaui€ero, sIKi CmaHo8ssimb KOMYHIKamueHy
cucmemy ntoduHu U € iHOugIdyarnbHUMU rompebamu ocobucmocmi. Tomy ghopMy8aHHSs Kysibmypu MuUCEMHO20
MOBJIEHHS1 € 0OHUM 3 OCHOBHUX 3a80aHhb, SIKi CrpUsilomb akmueidauii 3a2arbHoi | KOMyHIKamueHOI KoMnemeHm-
Hocmel y pi3HOMaHImHUX cumyauisix, Wo BUHUKaomp y PisHUX cghepax couianbHo20 xumms. Y cmammi
pPO3MEXO08YHOMbLCSA MOHAMMS MUCbMa i MUCEeMHOI Mo8u, 0aembCsl BU3HAYEHHST YUX MOHAMb, 8U3HAYaMbCS
posib i Micye rnuceMHoOi MogU y cmpyKmypi Hag4yaHHs1 iHO3eMHOI MOBU y HEMOBHUX HagyallbHUX 3akradax.
BusHavyaembcsi porib nucbMa i MUCeMHOI MO8U Ha Pi3HUX emarax Hag4aHHS iHo3eMHoi Mosu. Po3ansdaomscs
maki 8ulu MUCEMHOZ20 MOBJIEHHS, K Hag4aslbHe MUCEeMHE MOG/IEHHS], KOMYHIKamueHe rnuCeMHe MOB/IEHHS,
apayMeHmosaHe nuceMmHe MoerieHHs. KoMyHikamueHe rnucemMHe MOG/IEHHSI PpO38UBAEMbCS YEPe3 HagHaslbHe
rucemMHe MOBJIEHHS, SIKE, CBOEH0 HYEP20I0, CrIUpaEemMbCs Ha MeXHIKy nucbma i Ha cqhopmosaHi epagbivHi U opgho-
epagpiuHi Haguyku. OCHOBHOIO MEMO HaBYaHHs KOMYHIKamueHO20 MUCEMHO20 MOS/IEHHST € PO38UMOK yYMIHb
cmeoprogamu pisHi eudU MUCbLMO8UX Mo8iIOOMIIEHb Orlsi Hag4asbHOI, MPOQECIUHOI i coyianbHOI JisibHOCMI.
Y cmammi 06rpyHmMogyembcsi HEOOXIOHICMb Hag4YaHHS KPUMUYHO20 MUCTIEHHS 011 pO38UMKY HagUYoK apay-
MEHIMOBaHO20 MUCEeMHO20 MOB/IEHHS. [JacmbCsi 8U3Ha4YeHHS MOHAMMS apayMeHImMo8aH020 MUCEeMHO20 MO8-
nexHs. lpueepmaembcs ygaea 00 8UKOPUCMAHHS 8MOPUHHUX MEKCMI8 y Hag4YaHHi MUCEMHO20 MOBIEeHHS
iHO3eMHOK MO0B0K. [lacmbCsa 8U3HAYEHHST MOHAMMS 8MOPUHHO20 MEeKCcmy i nporoHyembCsi po3ansidamu
suKopucmosysgaHull y Hag4yaHHI nepeknad Ha pidHy MO8y sik mopuHHUL mekcm. Cmeepdxyembcs, Wo nepe-
Knad 3 iHO3eMHOI Mo8U Ha piOHY i 3 piOHOI Ha iHO3eMHYy € dieguM 3acObOM yCmaHO8MEeHHSI MIKMOBHUX 8i0ro-
g8iOHocmed, sikull Ha04YHO OeMoHcmpye po3bixxHocmi y criocobax 6adyeHHs U onucy diticHOCMI 8 Pi3HUX MOBax.
Cmamms eusHa4ae nepcriekmueu rnodasbliux O0CiOXeHb y aarnysi Hag4aHHs cmydeHmie 3aksadie euwor
oceimu rnucemMHo20 MOBJIeHHS! iIHO3eMHOK MOBOIO.

Knrovoei cnoea: iHo3emMHa Mo8a, rMuUcbMO, MUCEeMHE MOBIIeHHS, ap2yMeHmMo8aHe NMuUCeMHe MOB/IEeHHS, Kpu-
MUYHEe MUCTIEeHHS, BMOPUHHUU meKcm HagyarnbHUl riepeknad, KOMyHikamugHa KOMrnemeHmHicmes.
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