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TEACHER TRAINING AT THE BEGINNING OF THE 20" CENTURY
IN UKRAINE.

The article deals with the issues of teacher training at the beginning of the
20th century  in Ukraine, as well as the problem of the study of the genesis of
the idea of the training of teachers of philology in the history of domestic
pedagogical thought, which allows us to characterize the deep national traditions
and progressive trends in the national system of pedagogical education. It is
indicated that the historical approach will also help to overcome the
contradictions of the existing level of practical teacher-teacher training and new
growing requirements for its organization and methodology. A thorough study of
historical and pedagogical sources shows that the issues of philological education
in general, and in particular - the training of teachers of philology, in fact, have
been solved since the times of the functioning of ancient schools in the times of
Kievan Rus. As you know, the first schools in Kievan Rus, which arose in the XI

century, had a humanitarian orientation.
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Problem statement. The development of a democratic Ukrainian state,
socio-economic and cultural transformations of society lead to the
renewal of general educational processes, the formation of new
concepts of personality development, and actualization of the
problems of pedagogical science. A special place among the
scientific and pedagogical issues are the issues of preparing a new
generation of scientists who can positively influence the
development of society, contribute to the preservation of national

culture. In particular, attention is paid to vocational and pedagogical



training of competent and fully-developed specialists, the level of
education of which must ensure the socio-pedagogical needs of
society in the implementation of the "National Doctrine of the
Development of Education in Ukraine in the XXI Century."

The conducted research showed that the definition in the theoretical
section of the trends in the development of philological education
and the above stages characterized by the peculiarities of the
organization of training of teachers of philology in higher
educational institutions of Ukraine in the first half of the twentieth
century. There was also a clear trace of changes in the practice of
content provision of relevant vocational education.

Analysis of recent research and publications. It should be noted that based
on a broad source basis, the training of teaching staff is considered
as an integrated system of formation of general-pedagogical and
special knowledge, skills and skills, which is based on the general
principles of didactics, at the same time, is reflected in the results
of studying and taking into account the particularities of this
particular system .

Most researchers (D. Vodzinsky, A. Grimot, |I. Kobylyatsky, L.
Kondrashev, T. Kurylenko, N. Polovnikov, N. Khmel, etc.), in
addition to general-pedagogical, general-cultural preparation, in the
system of vocational-pedagogical training include and methodical
training. In the studies of these scientists, the vocational and
pedagogical training of teachers refers to the internal unity of the
three main cycles of teaching disciplines on the basis of general
professional purpose. This unity is conditioned by the nature of the
teacher's profession, covering the following main components:
teacher's professional and cultural conviction; love for children and
psychological and pedagogical knowledge of the child; knowledge

of science, on which the educational subject and methods of



teaching for this science are constructed.

Particular importance in the training of teaching staff in modern
conditions acquires a combination of fundamental education and a
deep assimilation of scientific foundations of professional activity
with the practical mastery of the basis of professional activities, the
formation of skills and abilities. O. Abdullina noted that the high
professionalism of the teacher in the chosen field, in combination
with his active participation in various fields of spiritual and social
life, on the one hand, promotes the comprehensive development of
the specialist, and on the other - contributes to the increase of
efficiency and quality of work in the chosen specialty [ 1].

This, in turn, allows us to confirm the conclusion of N. Demianenko
about the essence of general pedagogical teacher training as a
unity of pedagogical theory and school practice. It manifests itself
in the fact that on the one hand, pedagogical theory is a means of
knowledge, explanation and prediction of practice, on the other - an
instrument for improving school practice, the basis of analysis and a
criterion for assessing its effectiveness [2].

The purpose of the article is to uncover a holistic system of
students' preparation for pedagogical activity.

Under the holistic system of readiness of students for pedagogical
activity, we understand such training, in which its cultural-
educational, psychological and pedagogical and special components
are closely linked. It manifests itself in the following components
of the investigated process: a) various types of activities, where
integrated pedagogical and special components are integrated; b)
the content, where psychological and pedagogical, methodological
and special knowledge, skills and abilities are presented in the
relationship; c¢) methodical equipment, which provides the

acquisition of general-methodical knowledge, skills and arming



with special techniques, designed to prepare the future teacher for
conducting various extra-curricular forms of work; d) the practical
equipment of a teacher who can apply the acquired knowledge and
skills not only in lessons, but also in various types of educational
and educational activities [3].
Exposition of basic material. By examining the practical training in
the system of vocational and pedagogical teacher training in
higher pedagogical educational institutions of Ukraine, we first
consider its content, which is revealed through curricula and
programs, through the formation of the foundations of pedagogical
skills, the achievement of the unity of theoretical and practical
training by the pedagogy and professionalization of pedagogical
educational process.

Adhering to the general view of the above-mentioned researchers,

we focus on the generalization of the peculiarities of the practice

of content-based training of teachers-philologists in the first half of
the twentieth

century.

Thus, during the analysis of a broad source base, it became clear that in the first
stage (the first decades of the twentieth century - 1919), the content of the
training of teachers of philology had an academic orientation.

In 1905-1907, the Ukrainian system of introducing a substantive system of
training for the replacement of the course, which was extended during the
nineteenth century, was introduced at Ukrainian universities. The subject system
of the curriculum envisaged a combination of disciplines of all cycles around the
most important, which determined the specialization of the student. Students
independently defined the range of educational disciplines and ways of individual
mastering them [3]. Thus, the content of the training of teachers-philologists was
implemented a personal approach. The main purpose of professional education

was determined by the self-development of the student's personality, the



formation of his creative activity. However, the subject system was oriented only
to a strong student and a talented teacher. The massive training as a result of the
introduction of the subject systems has deteriorated significantly, losing its
academic character. In the content of pedagogical training, division was made on
propaedeutic and special cycles of disciplines. The subject system of education
implemented the humanistic principles of learning, enabling students to
independently formulate individual plans, collaborate with teachers in research.
An analysis of archival documents and other historical sources suggests that there
were no teaching institutes at that time in Ukraine for the joint curriculum. The
content of practical vocational and pedagogical training was developed
independently by each institute. Members of the Commission for the reform of
teacher institutes, seminaries and pedagogical courses pointed out that the
teaching methods in the pedagogical high school should have been consistent
with the common principles. Along with theoretical studies in the labs were
conducted practical work of a scientific and exclusively pedagogical nature [7].
Future teachers-philologists have gained a solid scientific education at higher
female courses as university-type institutions (since 1910), which were provided
by highly skilled teachers who have used a variety of forms of work. The study
found that the psychological and pedagogical preparation was weaker. Students
mastered small-scale courses in pedagogy, history of pedagogical trends,
psychology. Methodological training and pedagogical practice at the required
level were not organized.

In the course of a scientific search, it was established that in 1910-1913, there
were  pedagogical courses in the Kyiv educational district with three
departments: Russian language and literature, mathematics and physics. The
curriculum was supposed daily: in the morning - practice in secondary schools in
Kyiv, in the evening - lecture classes. The courses were attended by university
students, teachers of secondary schools [8].

It was found out that the main focus was not so much on the level of scientific

training,  but on controlling the ideological growth of students, formation of



moral status, education of the dialectical materialist outlook not only during the
process of assimilation of sciences, but also in the process of socially useful
activity.
Based on the analysis of a typical curriculum for pedagogical institutes and
pedagogical faculties of universities, developed by the scientific and pedagogical
section, it was found that the actual orientation was to prepare a teacher of a
broad profile capable of teaching one special subject in all classes, and an
additional supplementary class in the lower classes, second item A broad-profile
specialist was in broad political training. Such a teacher possessed a great
scientific outlook, could work in different types of educational institutions.
In order to overcome these and other disadvantages since 1923, a number of
measures have been taken by the decision of the People's Commissariat of the
Ukrainian SSR regarding:
- Overcoming the multidisciplinarity of curricula through integrated courses;
- transfer of courses of general education and general pedagogical value to the
first courses of high schools;
- orientation of the educational process to mastering the scientific method in its
specialty;
- Practical-oriented pedagogical training (the pedagogy should begin with the
first year and continue throughout the term of study).
It was offered at the first course to focus on general pedagogy, practice in
political  education, production practice, psychology, pedagogical technique;
Second year - theory of education, industrial practice; III course - history of
pedagogy, school hygiene; IV course - legislation in folk education and an
overview of modern pedagogical literature.
Distribution of comprehensive educational programs did not go away and higher
pedagogical educational institutions. Thus, the study found that since 1924, the
curricula of higher pedagogical educational institutions were schematically
composed of four complexes. The first complex combines socio-political

disciplines and practical work of students, including political research,



pedagogical propaganda, work in children's organizations. The second complex
combines all disciplines that studied the school and the child (psychology,
pedology, anatomy and age physiology, pedagogy, history of pedagogy,
schooling). The third complex combines all the special disciplines. The fourth
complex included the production of regional studies (studying the economy,
technology, culture and life of the population of a particular area).

Thus, comprehensive educational programs focused on the training of teaching
staff not only on specialization but on the formation of activists. The
intensification of practical labor and community training of future teachers was
realized in every university of a kind. Among the most typical steps, one can
distinguish the establishment of a correlation between the lectures and seminars
and practical classes 1: 1, the spread of the brigade-laboratory method of
teaching, the introduction of varieties of production, pedagogical and
agricultural practices.

Among the disadvantages of the curriculum data are as follows: due to the
allocation of curricula only mandatory for attending lectures of the program
involves a hidden overload of the educational process; the profiles of special
pedagogical training were not clearly defined.

Analyzing the typical curricula of 1927, we observe the desire of the
Mainprofos to clarify the profiles of training specialists. For example, despite
the fact that the curriculum did not have clear indications on the type of schools
and on which specialty the teacher is preparing, the examination of the
document shows that the first department of the pedagogical institute was aimed
at preparing teachers of physics, mathematics and labor , and the second one -
teachers of philology. The ratio between the cycle of disciplines was somewhat
more rational: special disciplines - 50%, socioeconomic - 35%, pedagogical -
11%, pedagogical practice - 4% [8]. However, the plan traced the false
definition of profiles, introduced disciplines - "proforus”, "geodesy",
"chemistry”, etc. - did not correspond to the basic professional activity of future

teachers of philology. Due to the popularization of the ideas of the labor and



political schools in the curricula, the disciplines "manual labor", "basics of
production”, "mechanical engineering”, summer production and agricultural
practices, and so on took a significant place. Although these subjects did not
have the value to train teachers of Ukrainian, Russian, literature, foreign
languages. There was no established continuity and sequence of distribution of
disciplines by years of training, programs of special subjects did not reveal tasks
of pedagogical activity in schools.

As noted above, in 1930 a reorganization of the system of higher pedagogical
education was carried out. Institutes of social education and vocational
education were created.

In the early 1930's, work was continued on the creation of common pedagogical
programs and other pedagogical disciplines for pedagogical schools. In the draft
pedagogical program developed by the Research Institute of Pedagogy of
Ukraine, an attempt was made to link this course with the construction of a new
society.

During the years 1932 - 1933, the curricula and programs of the schools were
revised. They consolidated the organic unity of pedagogical theory and school
practice. Programs in pedagogical disciplines have become more systematized.
Thus, the explanatory note to the program on pedagogy (1933) noted that it is a
systematic course of pedagogy as a science of education, education and training
of the younger generation, which is based on the study of the school. Along with
unconditional achievements, it should be noted and the defects of this
document. In particular, there were no data on individualization, work and with
didactic material, forms and methods of working with the family. Despite the
fact that the content of the program was overloaded, it, however, has been a
significant step forward compared with previous programs. In the draft program
on pedagogy, in addition to the foundations of pedagogy and didactics, the issue
of education was deeply debated. Note, at that time, discussions were conducted
on the expediency of reading the course in the history of pedagogy: to study the

theory of pedagogy or later. It surpassed the point of view that the course in the



history of pedagogy was supposed to be the basis for studying the theory of
pedagogy and preceding it. This question remains controversial until today. An
important, in our opinion, was the inclusion in the program of issues of
childhood psychology.

Thus, at the second stage of the history of the development of the training of
teachers of philology in Ukrainian higher educational institutions, active
searches for the optimal content of general-pedagogical training in the
theoretical and practical parts of it continued. The following main subjects of
the general pedagogical cycle were defined: the theory of pedagogy, the history
of pedagogy. Increasing attention was paid to the issues of education of youth,
attempts were made to improve methods and pedagogical techniques,
systematized curricula and programs, eliminated multi-discipline, optimized the
number of hours allocated to general pedagogical training and their dosage for
training courses. The theoretical aspect of general-pedagogical preparation was
greatly intensified and, at the same time, its connection with practice intensified.
The foregoing suggests that in general schools of Ukraine general pedagogical
training of a teacher acquired a definite, concrete character; the course of
pedagogy was systematized; the multidisciplinarity in general was eliminated,
and general pedagogical training mainly consisted of the following subjects:
pedagogy, history of pedagogy, psychology and pedagogical practice. The
conducted research confirmed that along with the pedagogy of the educational
process was the process of Ukrainization.

Conclusions. This study showed that there is a need for further study of
archival documents for the purpose of extracting valuable historical experience
in preparing future teachers of foreign languages. Restoration of the work of
universities in the early 30's of the twentieth century. contributed to the
orientation of pedagogical preparation for academic content. In this connection,
the development of new curricula and programs began. These curricula were
built taking into account all the components of the teaching and methodological

work of the universities
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Ocpmauko C.
VY cTarTi po3riasHYTO MUTAHHS MIATOTOBKA BYUTENIB HA MOYATKy XX CTOJITTS Ha
VYkpaiHi, TakoX MOPYIIEHO MPOoOJieMy IOCTIKEHHS T€HE3UCy 171ei MiArOTOBKU
BUUTENIB-(DIONIOTIB B 1CTOPIi BITUYM3HSIHOI MEJAroriyHOi JTYMKH, SIKE€ JO3BOJIE
CXapaKTepu3yBaTH TIMOOKI HalllOHAJIbHI TpaJaulii Ta MPOrPECHMBHI TEHAEHIII B
HaIllOHAJIBHIN CUCTEeMi MeAaroriyHoi OCBITH. YKa3aHO Ha Te, 110 ICTOPUYHUUN
MIIX11 COPUATHME TAaKOXX TOJOJIAHHIO CYMEPEYHOCTI MiX ICHYIOUMM pPiBHEM
MpPakTUYHOI  TpodeCIMHO-MeNaroriYHoi  MiJATOTOBKM BUYUTENS Ta HOBUMHU
3pOCTalOUMMU BUMOTaMHM [0 1i oprasizamii # wMeronosorii. PosrisayTo
BJIOCKOHAJICHHSI TIJATOTOBKH BYUTEIBCHKUX KaJIpiB B ICTOPUYHINA MPOEKIi, sKe
JTOTIOMOXE  3JIMCHATH HAyKOBE IPOTHO3YBAHHS IOJAJIBIIOTO  PO3BUTKY
MIJTOTOBKA BYMTENIB. PeTelbHE BHBUYECHHS 1CTOPUKO-IIEIArOTIYHUX JKEpes

MOKa3ye, 10 MUTAHHS (DUIONOTIYHOI OCBITH B LIJIOMY, 1 30KpeEMa — MiJATOTOBKH



YUUTENIB-PII0N0TIB  (PAKTUYHO PO3B’A3YBATUCA 3 4YaciB (PYHKIIOHYBaHHS
cTapojaBHIX KT 3a 4yaciB KuiBchkoi Pyci. Sk Bimomo, mepimi IIKOJIH B
Kuiscrkiit Pyci, mo Buaukium me B XI cTOITTI, MaJIM TYMaHIiTapHE CIPSIMYBaHHS.
PerenpHuii anami3z apXiBHUX JOKYMEHTIB 1 pe3yJbTaTiB y3araJlbHCHHs JOCBIAY
po6oTH BUIUX MPOdECITHUX KL JOCTIIKYBAHOTO HAMHU TEPioay MOKa3aB, 0
JUTsl BU3HAYEHHS 3MICTY IPAKTUYHOI MIJTOTOBKY BUUTEINS BEJIMKE 3HAUCHHS Maja
TISUTBHICTD YKpaiHChKUX ypsiaiB 1917 — 1919 pp., konu BuUlli Mefaroriyi MIKOIU
VYKkpainu mpaifoBajid B HaJI3BHYAMHO CKJIQJHMX YMOBaX HEOJHOPA30BOi 3MIHH
Bnaau. [IpoanamizoBaHo TepioJ TOYATKY PEBOJIOMNII, KOJW YKpaiHChKE
TPOMAJITHCTBO 1 BUYMTEILCTBO IOCTABWIM HA TOPSIOK ACHHUN IMMHUTAHHS PO
YKpaTHCHKY BHIIY IIKOJIY SIK HEOOX1IHUW CTYMIHb B CUCTEMI OCBITH YKpaiHU.
KuawuoBi ciaoBa: czenesuc, memooonocis, 2iMHA3i8, YUKIU OUCYUNIIH,
C/I0BECHICMb, MOBO3HABCMEB0, NEO0A202IYHI KYPCU.
B cratbe paccMOTpeHbI BOMPOCH MOJATOTOBKH yuuTelel B Hayane XX BeKa Ha
VYkpaune, Taxke MOAHATa MPoOIeMa UCCIeIOBaHMS TeHE3HCa HJIeU MMOATOTOBKH
yuuTenen-(uaogoroB B HCTOPUU OTEUYECTBEHHOW I€IarOTHYECKON MBICIIH,
KOTOpOE€ TMO3BOJISIET OXapaKTEpHU30BaTh TNTyOOKHWE HAI[MOHAJIBHBIC TPAIUIUU H
IIPOTPECCUBHBIC TEHJEHIIMA B HAIMOHAIBHOM CHUCTEME IMeJaroru4ecKoro
oOpa3oBaHus. YKa3aHO Ha TO, 4YTO HCTOPUYECKHA TOAXOJ  Oyner
CIOCOOCTBOBATh TAaK)Ke MPEOJOJICHUIO TMPOTUBOPEUUST MEX CYIIECTBYIOIIUM
YPOBHEM  MPAKTUUECKOW MPOPECCHOHATBHO-TIEAaTOTHYECKON  MOJATOTOBKH
VUYUTENI W HOBBIMH pACTyIIMMH TpPEOOBaHUSMH K €€ OpraHu3alud u
METOIOJIOTUU. PaccMOTpeHBbI COBEPIICHCTBOBAHUS TOATOTOBKH YUHUTEIHCKUX
KaJI[pOB B MCTOPUYECKON MPOEKIUH, KOTOPOE MOMOKET OCYUIECTBUTh HAYYHOE
IIPOTHO3UPOBAHUE JAJIBHEUIIErO Pa3BUTH IIOATOTOBKY yuuTene. TareabHoe
M3Y4eHUE HCTOPHUKO-TIENarOTUYECKUX HCTOYHUKOB TMOKA3bIBAET, YTO BOIPOCHI
¢duomornyeckoro o0Opa3oBaHUS B IIEJIOM, WU B YAaCTHOCTH - TMOATOTOBKHU
yUUTENeH-(QUIOIOTOB (PaKTUYECKH PEHIaIiCh CO BpeMeH (YHKIIMOHUPOBAHHS
JIpEBHUX IIKOJI BO BpeMeHa Kuesckoii Pycu. Kak n3BecTHO, nepBble IIKOJIBI B

Kuesckoit Pycu, Bo3nHukmme eme B Xl Beke, uUMend TyMaHUTapHOE



HaIlpaBJICHUE.
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