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THE MODEL OF FOSTERING LEARNER AUTONOMY OF FUTURE
FOREIGN LANGUAGE TEACHERS

Yexpamoea Enena Anopeesna

acnupanm xagheopwl nedazocuxu,
UHOCMPAHHOU MeXHONI02UU U nepesood
Xapvrosckuii HAYUOHALHBIL IKOHOMUYECKULL
ynusepcumem umenu Cemena Kysneya

MO/JIEJIb ®OPMUPOBAHUSI YYEBHOM ABTOHOMUM BY AYIIIUX YUUTEJER
NHOCTPAHHOT O A3bIKA

Summary. The article presents the characteristics of the model of fostering learner autonomy of future
foreign language teachers as a component of the organization of the educational process in higher education
institutions according to the requirements of the society for professional training of highly qualified teachers. The
article considers the definition of “pedagogical model”; describes the pedagogical conditions necessary for its
implementation; identifies methodological approaches and principles of fostering learner autonomy, and considers
theoretical conditions for the creation of the model. The article identifies the structure of the model of fostering
learner autonomy of future foreign language teachers, describes their components and relationships. It is assumed
that based on using the presented model, a certain pedagogical technology will be developed to foster learner
autonomy of future foreign language teachers, in order to increase the level of students’ academic achievements
and motivation, as well as the ability to take responsibility for their own learning.

AHHOTanusi. B craTbe mpencraBiieHa XapakTEPUCTHKAa Mojend (OpMHPOBaHMS yueOHOW aBTOHOMHH
Oyaymux yuyuTeleid THOCTPAHHOTO SI3bIKa KaK KOMITOHEHTAa OpPTraHU3aIiy 00pa30BaTeIbHOTO MPOIIecca B CUCTEMBI
BBICHICTO O6pa30BaHI/IH, KOTOpas 06YCJ'[0BJ'I6Ha COIIMAJIbHBIM 3aKa30M Ha HpO(i)eCCI/IOHaJ'ILHyIO IMOATOTOBKY
BLICOKOKBaJ'II/I(];)I/IHI/IpOBaHHI)IX y‘lHTeJ‘Ieﬁ. Cratbsa paccMaTpuBacT OIPEACICHUEC TOHATHUA «ICAarornicCKas
MOJECJIby; OMHUCBIBACT NE€AArOrM4€CKNUC yCJI0BUA, H606XOILI/IMLIG JUI eé peajn3annu; BbIACIACT METOAOJIOT'NYECKUC
MNOAXOJAbl W IPUHIIUIIBI (1)OpMI/Ip0BaHI/IH y‘l€6H0ﬁ ABTOHOMHH, a TaKKE€ pPACCMATPUBACT TCEOPETHUUCCKUEC
MNpCANOChIIKM JId CO3AaHusl MO/JICJIN. B crathe OIPCACIICHbI CTPYKTYPHBIC 0JI0KH MOJCIN q)OpMHpOBaHI/IH
yqe6Hoﬁ ABTOHOMHHU 6y)1yL[II/IX quTeHeﬁ HWHOCTPAHHOT'O A3bIKA, OMMCAHBbI WX KOMIIOHCHTHI W B3aMMOCBSI3U.
IIpeamomnaraeTcs, 9T0 HA OCHOBE WCIOJB30BAHUS MPEJICTABICHHON MoJean OyaeT paspaboTaHa onpeaencHHas
Me1arorndecKas TEXHOIOTHS Il (QOpMUpPOBaHHS YI€OHOH aBTOHOMUH OYAYIINX YIUTEIeH HHOCTPAHHOTO SI3BIKA,
C ICJIBbIO MOBBIIICHUA YPOBHA aKaACMHUYCCKUX )IOCTI/I)KeHI/Iﬁ CTYACHTOB 1 UX MOTHUBAIINH, a TAKKC YMCHUA HECTU
OTBETCTBEHHOCTH 3a IPOLIECC 06yquI/IH.
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Introduction. As the modern system of education
is being transformed, both teachers and students face a
lot of problems connected with the pace and the quality
of those changes. All the participants of the teaching-
learning process are ready to move forward, but they
may not know how to do it easily and efficiently. And,
although, we are familiar with the term “student-
centered learning” [3,16,20], it does not mean it is
applied.

Professional training of future foreign language
teachers is a major concern nowadays as mastering a
foreign language is a key to successful personal
development, which increases the chances of future
employment [6, p. 33].

Teacher training programs are aimed at forming
their professional competences, the development of
motivation, responsibility, the ability to control and
monitor. It is also essential that a future teacher knows
how to work with his/her creative potential as teaching
and learning process is always connected with
development, improvement, creation. This explains the
purpose of the article to create an up-to-date model of
training highly qualified foreign language teachers,
which will help to foster learner autonomy ensuring
their ability for self-development. Thus, the study has
to analyze the definition of “pedagogical model” to
extract its components and pedagogical conditions for
presenting the model; to reveal relationships between
the model components, their influence on the whole
teaching and learning process to foster learner
autonomy.

Analysis of recent research and publications.
The reference literature defines the term “model” as an
imaginary image/description/diagram, etc. of an object,
process, or phenomenon used as its “representative”
[21, p. 683]; a scheme, specially created material or
mental object that presents essential properties, visual
characteristics and relationships of elements and
functions of the original object to achieve a new result
[24].

From the pedagogical point of view, the basis of
the model is a scientifically based theory of personality-
oriented learning, which is realized with the help of
both traditional forms, methods and means and
innovative technologies [18].

In its turn, pedagogical modelling is a creative
process of designing with a particular purpose. It is
based on the previous analysis to ensure the reflection
of the object qualities and characteristic components
that determine the functional orientation of the object
[7, p. 19]. Teachers use modelling to solve problems of
planning, organizing and optimizing the educational
process [15].

In pedagogical research, modeling combines
theoretical and empirical knowledge which allows to
adequately describe and properties, qualities,
components of a system, obtain information about its

current state and conditions of functioning and
development [12, p. 92].

Scholas emphasize that modelling always begins
with defining the goal and assuming the result we plan
to achieve. Then, we identify the properties of the
object of the study, establish relationships between
these properties and idealize them in the form of a
diagram, graph, table, etc. [15], determine the elements
of the system, their relationships [4].

It is important to note that a created model must
have such properties and components which can be
easily adapted in case of changing the process direction,
internal or external factors or specification of the goal
[10]

The creation of the model of fostering learner
autonomy of future foreign language teachers is based
on the modelling process by H. Yelnykova [23], where
the modelling is a creative process which contains a
certain algorithm reflecting the relationships of the
components.

Results and discussion. Taking into account the
above-mentioned facts, we have developed a model of
fostering learner autonomy of future foreign language
teachers. The presented model is an open system
created to improve the skills and abilities of future
teachers to increase the effectiveness of education in
general, and the students’ ability to use the acquired
skills in their future professional activities.

The developed model of fostering learner
autonomy of future foreign language teachers is a set of
psychological, pedagogical and managerial actions that
accompany the professional training of a teacher. The
model is aimed at regulating the mechanisms of
fostering learner autonomy of future foreign language
teachers in the course of their University studies.

We assume that model implementation will be
effective if we clearly define the purpose of future
teachers training; analyze the current state of students’
skills; define a specific direction of the course; receive
and provide systematic feedback; ensure the processing
of the acquired information.

The use of the model of fostering learner
autonomy of future foreign language teachers ensures
improvement of the quality of education; adaptation of
the content of the studied subjects; interaction of all
structural elements of educational process.

The model contains 5 blocks which are explained
with subsystems.

The first block defined the purpose of creating the
model — fostering learner autonomy of future foreign
language teachers based on the need of highly qualified
teachers and implementation of student-centered
learning.

The block explains the concepts, methodological
approaches and principles taking into account while
making the model as well as determines theoretical
background of leaner autonomy and the current level of
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students’ skills.

The following methodological approaches to the
realization of the goal of the model were determined:
competency-based approach, dialogic approach,
personality-oriented approach, communicative
approach, interdisciplinary approach, axiological
approach, qualimetrics approach, systematic approach.
Let us consider the approaches in more details.

The competency-based approach is the basis of the
model, as competencies are the result of education. The
use of this approach ensures the implementation of the
Law of Ukraine on State Language Policy, namely the
implementation of language education strategies;
creation of positive environment for mastering a
foreign language; improvement of the content of
language education; improvement of educational
technologies used for acquiring foreign language
communicative competence [14].

The dialogic approach ensures humanistic and
democratic styles of teacher-student relationships in the
educational process, when students can ask their
mentor for help and are not afraid of biased, subjective
criticism. The dialogic approach promotes the
formation of positive learning environment as all the
members of teaching and learning process learn to
listen and to be heard, to understand, to analyze, to
productively interact and to help, support and motivate.

Dialogue is the basis of building relationships in
student-centered learning, so authoritarian style of
communication should be excluded. Pedagogical
interaction and cooperation are the basis of a dialogical
approach, as students and mentors become partners,
influencing each other’s personal and professional
development.

We turn to a personality-oriented approach,
revealing the role of a student in the educational
process, their responsibility, creativity, preferences,
own learning goals. The approach is aimed at the
development of highly intelligent personality [1, 2].
Now the right of each participant of the educational
process is recognized and allows him/her to be a person
who is capable of making choices, has the right to
realize their own motives and values, to form a unique
attitude to life [12, p. 97].

The use of personality-oriented approach defines
a teacher as a mentor builds the relationship with the
learners based on the principles of cooperation and
freedom of choice (educational goals, educational
content, learning trajectory, learning strategies,
educational materials) to meet educational and personal
needs.

By adapting the education materials, we increase
the level of efficiency of the educational process as a
whole, as well as have a positive impact on the training
of future teachers. By activating interest in future
professional activity, developing creativity and
initiative, we give students the right to choose at each
stage of the educational process. [1].

The implementation of the principles of
communicative  approach is  determined by
development of potential opportunities for future
teachers, their desire for self-improvement and

achieving a certain level of professional competence.
Offering the tasks related to teachers’ professional
activities, we ensure professional motivation, stimulate
the development of creative potential, form the
professional orientation of an individual [11, 13].

The application of the interdisciplinary approach
is explained by the fact that the professional activity of
a foreign language teacher is not limited to teaching one
discipline only, but to a wider range of subjects, issues
of different topics. realities in an interdisciplinary
context.

As higher education is defined as a set of
systematized knowledge, practical skills, professional
qualities and ethical values [25], axiological approach
is vital for successful professional training. Education
is a part of value orientation process of an individual,
thus, the application of the axiological approach
contributes to the formation of orientations for
continuous professional development, self-awareness
as a future specialist [22, p. 371]. Applying this
approach in future teachers training program, we form
a special attitude to their own learning, self-
development and continuous improvement of already
acquired skills.

To verify the obtained data, we use qualimetrics
approach, which allows to express the quality of the
studied object despite the multiplicity of its properties
and characteristics [11]. Thus, we can consider the
formation of learner autonomy skills as a qualitative
phenomenon consisting of a group of indicators of
lower level. The use of such approach allows to bring
the necessary accuracy in understanding, monitoring
and interpreting data.

The unity of the methodological approaches
determines the use of a systematic approach which
ensures interconnection of all the above-mentioned
elements joint with a common goal.

The outlined methodological approaches verify
the use of certain methodological principles in the
process of fostering learner autonomy of future foreign
language teachers. The selected principles are based on
the basic principles of the concept of education in
Ukraine and are divided into general didactic principles
(conscious participation in the education process;
thorough acquisition of knowledge, skills and abilities;
accessibility and individuality; systematization and
continuity) and specific principles (motivation of
activity, professional adaptation, cooperation, priority
of practice).

The principle of motivation of activity is realized
via students’ involvement in all the stages of education
process, from planning to control, as well as adaptation
of educational materials, use of ICT as motivation is the
basis of forming learner autonomy skills. The research
[5] has shown that intrinsic study motivation is a key
component of successful future professionals training
and it helps to achieve better academic results.

By motivating students and involving them in
active cooperation, we also implement the principle of
professional adaptation, when a student considers a task
not only from the point of view of a learner (difficult /
not difficult or interesting / not interesting), but also
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from the teacher’s point of view, assessing task
effectiveness, correctness, complexity, compliance
with age and personal characteristics of a learner.

Student-centered learning is impossible without
the introduction of the principle of cooperation — active
interaction of a teacher with students, on-going
feedback both from a teacher and students, and
cooperative discussion of educational issues and
problems in order to maintain positive educational
environment.

An important issue in the process of forming
future IM teachers is the formation of their foreign
language communicative and professional
competencies, so we must turn to the principle of
priority of practice, which provides an opportunity to
implement the acquired knowledge in practice,
improving them not only extracurricular time. By
motivating students to practice, self-development and
reflection, we provide better professional training for
highly qualified specialists. Moreover, learner
autonomy skills can help choose and combine the types
of speech activities needed to quickly and effectively
achieve the communicative and educational goal, as
well as analyze the needs and achievements of their
colleagues.

The content block of the model describes the
components of learner autonomy: psychological
(motivation, reflection, self-control, self-correction),
methodological (methods and techniques of learning)
and communicative (the ability to discuss educational
issues and problems) [9]. All components are
interconnected and are essential for developing learner
autonomy.

The procedural block describes the sequence of
actions and activities to achieve the common goal —
foster learner autonomy of future teacher. The block
components were distinguished according to M.
Meskon theory [8], where the following management
stages are determined: planning, organization,
motivation, control. We have changed the order of the
stages, as we believe that motivation is the basis of
forming learner autonomy skills.

Creating a positive education environment,
trustworthy relationship between the participants of the
teaching and learning process, motivating the student to
interact is essential in fostering the skill. Choosing an
individual trajectory of study, the student has the
opportunity to pay attention to what he/she is really
interested in, and thus increase intrinsic motivation,
realizing their own academic goals. In the educational
process, the students begin to understand how and why
to perform certain learning tasks, to effectively use
reflection,  self-assessment and  self-correction
[19, p. 222].

The next stage is planning where first the overall
study purpose determined, and then each student
outlines their own educational goals. That goals can
and should be different, as they are be related to the
individual needs of each student, their values,
individual learning trajectory, etc. The defined goals
determine the choice of tools, forms and methods of the
work.

Implementing the organizational stage of the
procedural block our task is to adapt the direction of the
training program for future foreign language teachers
and the content of the discipline (its modules,
educational materials, sequence of tasks and
assignments). This means that existing methodological
complexes and textbooks are to be adapted with
appropriate tasks or instructions, expanding the study
opportunities.

It is advisory that the educational environment is
interactive — ICT provides more opportunities for the
development of responsibility, reflection, and
mastering a foreign language. One more benefit of the
interactive educational environment is the ability to
quickly adjust the content and direction of activities.
The interactive learning environment can be created via
Google cloud services (Google Class, Google Forms,
YouTube).

The final stage of this block is control (assessment
from a teacher, peer and self-assessment). Self-
assessment not only increases the level of academic
achievement of students, but also allows them to better
identify their own problems, mistakes and education
issues in order to eliminate them in the future. Students
should receive professional, objective and adequate
feedback from a teacher in order to learn to analyze
their own and their peers problems as well as to make
conclusions about the educational process and ways of
its improvement.

The next block of the model of fostering learner
autonomy of future foreign language teachers is
diagnostic. It defines the criteria for learner autonomy
formation, its level and diagnostic tools to be used in
pedagogical technology. The block contains
components, criteria and indicators of learner
autonomy levels (teacher-dependent, group, individual)
[17, p. 91-96]. Thus, we determined the cognitive,
linguistic and socio-cultural, personal criteria of learner
autonomy.

The psychological component of learner
autonomy characterizes the ability of an individual to
determine the nature of study motivation, analyze the
learning process, reflect, assess their own success.
Thus, here we use the personal criteria: the awareness
of the importance of intrinsic motivation; interest in the
content of learning (willingness to take responsibility
for their own learning); the ability to analyze learning
achievements (reflection, self-assessment, self-control,
self-correction).

The communicative component determines the
linguistic and socio-cultural criteria necessary for
fostering learner autonomy of future foreign language
teachers: foreign language communicative competence
(the level of academic achievements); awareness of the
role of practice in foreign language communication
(readiness to communicate in a foreign language).

The methodological component characterizes the
cognitive component: the ability to set goals and plan,
the ability to select and adapt educational materials and
the ability to monitor educational process.

To ensure the successful implementation of the
model of fostering learner autonomy of future foreign
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language teachers in the educational process, the
following pedagogical conditions should be met:
creating positive educational environment, increasing
the level of students’ responsibility for the learning;
implementing the components of learner autonomy in
the content of education.

Conclusions and prospect for further research.
Individual and professional development of a future
teacher is vital for successful organization of teaching
and learning process, thus, it is necessary to change the
paradigm of professional training.

Developing the model, we assume that a teacher
and students are partners with equal rights and the
teaching and learning. While interacting, a
teacher/mentor and students learn about the educational
needs of each other and can set common and individual
learning goals to adapt the educational content, make
the learning process more beneficial and develop
confidence and establish trustworthy relationship.

The constructed model reveals the essential
characteristics of the process of fostering learner
autonomy during the educational process. Itis and open
and dynamic system that reflects the unity of theoretical
and empirical approaches to its construction and has
interconnected structural components. The model is
interdisciplinary (it is not limited to one particular
subject as it describes the general trends in teaching
various professional disciplines). The model is based
on the demands of society and takes into account the
needs of all participants in the teaching and learning
process.

To successfully implement the model of fostering
learner autonomy of future foreign language teachers
we emphasize the fact that a prior analysis should be
carried out to diagnose learner autonomy level, study
motivation and students’ ability to reflect.

The expected results of the introduction of the
model of fostering learner autonomy of future foreign
language teachers are positive dynamics of students’
academic achievements and the increase of their study
motivation.
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Bepa Anexceesna ILllepezosa

npogeccop xageopul

Anexcanopa Heopeena Ilocmenvnuax

cmapwiuii npenodasamens

Ceemnana Baoumoena Meoseoesa

cmapwiuii npenooasamens

TromeHcKull 20cy0apcmeeHHbLL UHCMUMY N KYIbmypbl,
Kagheopa cnopmueHo20 u COBPEMEHHO20 MANYes

«OCHOBOIIOJIATAIOIIME KOMIIOHEHTHI IPO®ECCUOHAJIBHOM JEATEJILHOCTH
XOPEOI'PA®A B COBPEMEHHBIX YCJIOBUAX>

AHHOTanus. B ctatbe paccMaTpHBalOTCS BaXKHBIE aCIIEKTHI IS TENILHOCTH Xopeorpada. [IpodeccronanbHast
cdepa coBpeMeHHOTo nejarora-xopeorpada BOMpaeT B ceOsi LiesIblii KOMIUIEKC CaMbIX Pa3HOOOPa3HBIX BHIOB
nesrensHOCTH. Hapsiny ¢ cyry6o oOpa3oBaTenbHOM AeATeIbHOCTRIO U OPTaHU3AMOHHO-TBOPUYECKUMH acTIeKTaMU
CTHEIUATINCTY HEOOXOAWMO BBHINOJIHATE MHOXXECTBO JApyrux (yHKOuil, TpeOyOmUX COOTBETCTBYIOIINX
npodeccnoHaNBHBIX KOMIETeHIMH. KoMITOHEHTHI Tipo(heccHOHaNbHOM KOMIIETEHIINH, COBPEMEHHOTO TIearora-
xopeorpaga IOIDKHBI MOCTOSIHHO COBEPIICHCTBOBAaThCS. KOMMOHEHTHI mpodeccnoHanbHOM chephl meparora-
xopeorpaga B UTOT€ HHTETPUPYIOTCS B MHANBUAYAJIbHBIA CTHIIb TPOYECCHOHATIBHON JIESITENBHOCTH Xopeorpada.

Kniouesvie cnosa u nomamus: xopeocpagp, @yuxyuu xopeocpaga, npogeccuoHanrbnas OesmenbHOCHb

Xopeoepagha, Komnemenyuu xopeoepaga, UHOUSUOYAAbHBLL CHMULL NPOPECCUOHANLHOU  OesIMeNbHOCU
xopeoepagha

AKTYyaJIbHOCTH HCCJIeIOBAHMSA.  TICJArOTHYECKUM MPOIECCOM, TaK M CBOCBPEMEHHO
Xopeorpaduueckoe HUCKYyCCTBO IMPEACTABIASCT COOOW  BHOCHTH KOPPEKTHBBI, HANpPAaBICHHBIC HA  €ro
onHy u3 Haubojee CIOXHBIX (GOpM OOydYeHHs U  COBEpIICHCTBOBAHHE. [MpodeccronanbHbie

BOCIUTaHMsA. TaHem HE TOJNBKO BKJIIOYAET B CeOs
IMIMPOKMH HA0Op [BUraTeNbHBIX 3JEMEHTOB, HO U
CIIOCOOCTBYIOT ~ Pa3BHTHIO  NPAKTHYECKH  BCeEX
¢usmueckux Ka4ecTB: CHITHI, THOKOCTH,
BBIHOCJIMBOCTH, CKOPOCTHO-CHJIOBBIX "
KOOpJMHAIIMOHHBIX  crmocoOHocTe.  Hapsany ¢
(1)H31/I‘IGCKI/IM Ppa3sBUTUEM CIIOPTUBHBIC TaHIbI
OKa3bIBAIOT  HEIOCPEJCTBEHHOE BO3JICUCTBHE Ha
HpPaBCTBEHHOE, YMCTBEHHOE, 3CTETHUYECKOE, BOJICBOE
Bocriutanue [Blad! Nie mozna odnalez¢ Zzrédla
odwolania.]. ITomumo HETIOCPEICTBEHHO
00pa3oBaTenbHOM JIeSITEIIEHOCTH, xopeorpad
BBITIOJTHSET OOJIBIIOE KOJMYECTBO OPraHU3aTOPCKUX U
aJIMUHUCTPATUBHBIX (YHKIUH, B3aUMOAEHCTBYS CO
CIEUAINCTAMU CMEXHBIX JUISI HICKYCCTBa Ipodeccuii:
BU3QKUCTaMH, KOCTIOMEpaMH, pexuccepamy,
JCKOoparopaM, XYIOKHHUKaMH, OCBETHUTCIIAMU W Jp.
dopMupoBaHHE  yKa3aHHBIX  CIIOCOOHOCTEH  y
3aHUMAIOIINUXCS TpedyeT oT meaarora-xopeorpada
pPa3BUTHIX TPOGECCHOHATIBHBIX KaueCTB, KOTOPBIC
MO3BOJISIIOT KaK 3¢ heKTHBHO YIIPABIATH

KOMICTCHINHU, KOTOPbIMU JOJIPKCH 06J'Ia£[aTL neagaror-
xopeorpaq) BKJIIOYAKOT 3HAHUSA, YMCHUS U HABBIKH 110
HOCTaHOBO‘IHOﬁ, peHeTHHHOHHOﬁ, HCHOHHHTGHBCKOﬁ,
HGI[aFOFH‘ICCKOfI, OpFaHI/ISaL[I/IOHHO'pyKOBOI[ﬂH.Ieﬁ u

HUCCIIEI0BATEILCKON NEeATEILHOCTH [11]. B
CYIIECTBYIOUIMX  YCJIOBUAX  KJIKOYEBOM  3ajaueit
obOpazoBaHUs CTaHOBUTCS COBEPIIEHCTBOBAHNE

CHCTEMBI TOJTOTOBKH M TOBBIIICHHUS KBaJH(UKaIMH,
YUUTBIBAIOIIME CHEeIM(UKy MpobieM, ¢ KOTOPHIMU
NPUXOJUTCSl CTAIKMBaThCsi B  MPO(EeCCHOHATBHOM
JESITEIIbHOCTH negaroraMm-xopeorpadam.
Wzyuennoctp  Tembl.  OOmme  3aKOHOMEPHOCTH
MearOTMYECKOro0  MpolLecca B BBICHIEH  IIKOJE,
paccMaTpHBarOTCs B HaY4HBIX Tpyax
H.E.Acradsesoi, B.N.3arss3uHCKOrO,
H.B.Ky3smuHoOi, B.A.IMagpukosa u Ip.
OObmuieTeopeTHIeCKHe OCHOBBI  MPOGecCHOHATBHOM
MOJTOTOBKM  Ilefarora-xopeorpajga o  pa3BUTHH,
o0ydyeHMH W  BOCHHTAaHHH  Xopeorpaduueckoit
KylbTypBl, apTUCTH3Ma H  MpOo(ECCHOHAIHLHOTO
MacTepCcTBa 00ydalOMmuXCcs M3TIOKEHBI B Tpyaax A.B.



