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Abstract. The article highlights pedagogical conditions of training future manag-
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The concept “pedagogical conditions” is notoriously difficult to define as scientists 
demonstrate various scientific approaches to the mentioned scientific phenomenon. Despite 
the terminological ambiguity and vagueness of the concept, scientists are unanimous in the 
following characteristics of the phenomenon [3]:

pedagogical conditions are the component of the pedagogical system, and are also 
the component of the integral pedagogical process;

pedagogical conditions are the set of purposeful influenceable measures of educa-
tional resources and educational processes on all components of the integral pedagogical 
process;

internal components of pedagogical conditions foster the development of a stu-
dent’s personality while external components of pedagogical conditions are tools to create a 
procedural component of the pedagogical system, that is an environment in which learning 
more easily could occur;

implementation of pedagogical conditions in the pedagogical system ensures the 
effective functioning and development of the pedagogical system and also improves stu-
dents’ educational performance and increases productivity at the individual and the organi-
zational levels of the pedagogical system.

Since pedagogical conditions encompass all sorts of interventions, they specify the 
educational process at the macro level (the design of curricula and programs) and the mi-
cro level (the design of lessons and modules) [5]. It implies that pedagogical conditions are 
directed at three key aspects of training, such as: management of the integral pedagogical 
process, organization of the pedagogical system and provision of the delivery system, that is 
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messages and strategies that will be included in the instruction and, therefore, in commu-
nication between students and teachers. Thus, pedagogical conditions perform three main 
functions: managing, organizing, facilitating.

According to their functions, pedagogical conditions are classified as [2]: organiza-
tional pedagogical conditions – management of procedural aspect of the educational system 
organization through a series of measures to ensure the purposeful, planned development 
of the educational process; psychological pedagogical conditions – provision of educational 
interventions on personality development of educational process agents (teachers and stu-
dents) as one of the factors increasing the efficiency of the educational process; designing 
pedagogical conditions – purposeful selection, design and implementation of program con-
tent, forms, methods, means of pedagogical interaction to achieve teaching objectives to 
ensure the effective solution of educational problems.

A new paradigm of instructional design is intended to support learning in all its 
varieties and forms and create the learner-centered instructional design model [4].

The driving force of this model that provides positive influence on a student’s per-
sonality development and his or her academic performance is the interactions or communi-
cation between the instructor–learner, learner–learner.

Thus, the first pedagogical condition to train will-be managers intercultural profes-
sional interaction is a psychological pedagogical condition that provides facilitating com-
munication between the student-teacher and student–student. Facilitating communication 
is based on a new type of relationship between all agents of the pedagogical process. The 
main idea of the concept “facilitating communication” implies that every human being is 
self-worth, he or she has inherent virtues and capacity for self-management and the desire 
for personal development. The principle of facilitating communication is the interlocutors’ 
unquestioning positive perception of each other (congruence) and empathy that foster the 
manifestation of positive, constructive social nature of any person in the process of inter-
action with other people. Lack of criticism, friendly atmosphere of “student-teacher” and 
“student–student” relations promotes students’ sustainable motivation for acquiring inter-
cultural professional interaction competence. A student who feels supported by the teacher 
intensifies his or her learning activities and gradually moves on from surface learning and 
passive attitude own learning styles and activities.

Facilitating communication performs the following functions:
influential and informative function: interactions influence the formation of stu-

dents’ value orientations as axiological dominants by creating an appropriate learning envi-
ronment. Facilitating communication as a form of pedagogical interaction is a value-trans-
forming interaction between the agents of the pedagogical process that causes changes in 
cognitive, volitional, emotional spheres of a personality;

emotive function: the mechanism of socialization of the individual affects the na-
ture of human relationships, thereby activating personal growth;

  cognitive function: each interaction requires considerable introspection of an 
interaction participant and promotes a student’s self-reflection by realizing the way other 
people perceive his or her identity, attributes, behavior, emotions, abilities;

communicative function: a positive attitude towards the other interaction partici-
pant creates comfortable conditions for communication, increases the student’s self-confi-
dence, establishes trusting relationships between all agents of the pedagogical process;
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empathetic function: the teacher’s interest in the student’s learning problems helps 
to maintain communication and find solutions to resolve the problems and increase the 
student’s performance;

creative function: “the enhancement of man”, treating the student as a unique in-
dividual, “ideal interaction partner” helps avoid conflicts and alleviate possible tension be-
tween the interlocutors. Teachers use various forms of incentives (approval, praise, encour-
agement, gratitude); training students is based preferably on problem-based learning that 
facilitates students’ learning and improves their performance.

The second pedagogical condition, a designing pedagogical one, is to create inter-
cultural professional communicative learning environment that provides the conditions for 
the student’s self-development and adapt him or her to the future professional career. The 
learning environment is considered by Kozyrev in three aspects: philosophical aspect; meth-
odological aspect and socio-psychological one.

The philosophical approach directs the learning environment to disclose the stu-
dent’s general cultural knowledge and activate his or her personal experience.

The methodological approach is aimed to design the educational process as a trans-
lator of humanistic values between agents of the pedagogical process. The learning environ-
ment is defined as a system of interaction between the pedagogical process agents who are 
aware of the consequences of their communicative actions on other participants.

Socio-psychological approach determines the learning environment as a social 
communication environment that regulates the person’s relationship with other members of 
society through communication and transmission of knowledge, values, value orientation.

Intercultural environment can be defined as co-existence of representatives of dif-
ferent cultures under the same social, economic conditions that makes individuals interact 
at the macro level ( e.g., level of countries, nations) and at the micro level (e. g., personal 
level).

In the context of our mini-research we define the concept “intercultural professional 
communicative learning environment” as requirements to selection, design and implemen-
tation of program content, forms, methods, means of pedagogical interaction conducive to 
the formation of will-be managers’ intercultural professional interaction competence.

Intercultural professional communicative learning environment performs the fol-
lowing functions:

motivational and value-orientation function: future managers are introduced to 
the goals and values of intercultural professional interaction;

informative function: teachers provide information about intercultural profession-
al interaction that will facilitate the effective implementation of future professional functions 
to students; activation of students’ previous experience of intercultural interaction; teachers 
provide students with algorithms of information processing;

communicative and regulatory function: organization of mutual students’ activities 
guided by the principle of rationality in the relationship and the principle of harmonization 
which facilitate the assimilation of humanistic relations experience;

cognitive function: students’ familiarization with intercultural differences and sim-
ilarities, intercultural concepts of representatives of different cultures;

sense-making function: students are becoming aware of the influence of their com-
munication actions on further relations between representatives of different cultures;
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organizational function: the learning environment constructs the pedagogical sys-

tem of training future managers intercultural professional interaction competence and pro-
vides feedback between the agents of the pedagogical process; teachers evaluate learners’ 
performance and determine what strategies, forms, methods will be used for students to 
achieve the desired results.

As Bolotov and Serikov state, competence is the product of educationand self-edu-
cation as well, the result of a personality’s self-development and self-management in learn-
ing, generalization of activity and personal experience and application the knowledge and 
skills in active use [1]. The essence of learning is autonomous and self-managed learning 
grounded on a student’s self-control and self-assessment. Thus, the effectiveness of training 
future managers intercultural professional interaction competence depends largely on stu-
dents’ abilities to manage their own learning activities. So, the third pedagogical condition, 
an organizational one, is to train students to manage their own learning activities without 
the teacher to pursuit deep learning.

The algorithm of students’ self-management in learning consists of the following 
stages: goal-setting as a regulator of self-management in learning; the student realizes his or 
her own pursuit of learning and identifies the gaps between “what is” and “what should be,” 
i. e. the student’s personal needs in learning are converted by him or her to goals (learning 
outcomes) or achieved results which determine what skills, knowledge, and attitudes are 
required to perform the future professional tasks successfully; choice of the means neces-
sary to achieve these goals; decision-making: when and under what conditions the goals can 
be achieved by the chosen means; implementation of decisions; self-assessment of learning 
outcomes and achieved results; the analysis of the causes of academic failure or success; 
accumulation of the student’s individual experience focused on the results and ways of self-
development.

Thus, the pedagogical conditions to train future managers for intercultural pro-
fessional interaction competence such as: 1) facilitating communication; 2) creation of in-
tercultural professional communicative learning environment; 3) students’ self-managed 
and autonomous learning influence the outcome of training will-be managers. Students’ 
academic performance depends significantly on the implementation of the aforementioned 
pedagogical conditions in the pedagogical system of higher educational establishments.
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Актуальність зазначеної проблеми зумовлена необхідністю дослідження пи-
тань щодо визначення ролі музичного супроводу на уроках класичного танцю. Деякі 
науковці, серед яких Б. Забута [1], Є. Зайцев [2],  Ю. Колесниченко [2], Л. Цвєткова 
[3], Л. Ярмолович [4] та інші, розглядали проблему музичного оформлення уроку 
класичного танцю, разом з тим цілий ряд актуальних питань зазначеної проблеми 
лишаються поза дослідницькою увагою.

Класичний танець  – базова система формування засобів виразності хоре-
ографічного мистецтва. Видатні балетмейстери та хореографи такі як, А. Ваганова, 
Н. Базарова, В. Костровицька, Р. Захаров, Р. Ярмолович та інші, розглядали систе-
му виховання класичним танцем як передумову значного розширення пластичних 
можливостей людини, зазначаючи важливість забезпечення відповідного музичного 
супроводу [1, с.33].

Класичний танець допомагає студентам вивчати основи хореографічного 
мистецтва, розвивати необхідні професійні якості і дані  – як фізичні, так і 
психологічні, і художні. Музика, яка звучить на уроці класичного танцю, має 
прищеплювати студентам усвідомлене ставлення до музичного твору, вміння 
слухати музичну фразу, орієнтуватися в характері музики, її ритмічному 
малюнку, динаміці. Музичний розвиток студентів-хореографів має відбуватись 
на основі вивчення естетики музики, широкого ознайомлення з кращими 
зразками класичної музичної літератури шляхом слухання музики, аналізу її 
змісту і форми [2, с.31].

Варто відзначити, що основним завданням педагога та концертмейстера в 
оформленні уроку класичного танцю є при щеплення свідомого ставлення студента 
до конструктивних особливостей музичного твору [2, с.32]. На уроках класичного 
танцю потрібно приділяти увагу не тільки ритмічному, а й емоційному зв’язку музики 


